
 

Interim Report Form 
 
Please respond to each question. Do not delete the questions. Insert additional pages as needed. 
 
Name of Institution:  California State University, Long Beach  
 
Person Submitting the Report: David Hood 
 
Report Submission Date: 
 
Statement on Report Preparation 
Briefly describe in narrative form the process of report preparation, providing the names and titles of 
those involved. Because of the focused nature of an Interim Report, the widespread and comprehensive 
involvement of all institutional constituencies is not normally required. Faculty, administrative staff, and 
others should be involved as appropriate to the topics being addressed in the preparation of the 
report. Campus constituencies, such as faculty leadership and, where appropriate, the governing board, 
should review the report before it is submitted to WSCUC, and such reviews should be indicated in this 
statement. 
 



Page 2 of 26 
 

The Steering Committee, following Barbara Gross Davis’ instructions, oversaw the composition of the 
draft Interim Report. After the Steering Committee approved the final report, it was made available to 
the campus community for a period of consultation and comment.  When a final version of the report 
was approved by President Jane Close Conoley, the ALO submitted the report to WSCUC. 
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Response to Issues Identified by the Commission 

This main section of the report should address the issues identified by the Commission in its action 
letter(s) as topics for the Interim Report. Each topic identified in the Commission’s action letter should 
be addressed. The team report (on which the action letter is based) may provide additional context and 
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template encourages departments to think about how the results of their assessment will be 
used to improve curriculum, teaching, and learning. 
 
In 2013, the university changed its assessment reporting cycle from an annual to a biennial 
reporting period. As a result of years of collecting and evaluating assessment data, the campus 
determined that departments did not have sufficient time and opportunity to effectively "close 
the loop" on assessments and felt pressured by the annual reporting requirement to continue 
moving forward to assess "the next outcome" without adequate self-reflection or 
implementation of new strategies to improve student learning. Though there is some debate in 
the assessment community regarding one-year or multi-year cycles, there is also some evidence 
to suggest that more time to enact measures to close the loop enhances not only the quality of 
changes to curriculum, teaching, and learning, but also faculty persistence in continuing quality 
assessment of student learning. CSULB will monitor the results of the biennial reporting to 
assess the quality of the findings and their use for course and program improvement. 

 
Examples of Assessment Activities: 
 
College of Education (CED) 

The Unit Assessment System (UAS) is anchored by the core standards and concepts 
contained in the college Conceptual Framework, state guidelines, and NCATE (National 
Council for Accreditation of Teacher Education) and professional standards. A 
foundational idea to the work of the College of Education is that the UAS should be 
desi3 0 Td8in-3(s)-1d( )10.(o)-6.6

https://www.ced.csulb.edu/sites/default/files/documents/signature-assignment-rubric-template_2014-08-18.pdf
https://www.ced.csulb.edu/sites/default/files/documents/signature-assignment-rubric-template_2014-08-18.pdf
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exemplars of signature assignments to serve two purposes. First, they provide concrete 
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Specifically, the department is wedded to the American Chemical Society (ACS) 
standardized examination for determining subject-level proficiency, so it set out to 
improve the benchmarks for success in the first of the two-course General Chemistry 
sequence (CHEM 111A and 111B). As a result of its assessments and redesign, the 
department has made changes to the CHEM 111A curriculum and also to its upper-
division curriculum (CHEM 451, Instrumental Methods of Analysis). It has improved 
laboratory sections to provide students with extra support in areas where assessments 
have shown students routinely struggle, and has developed an in-house advising system 
for students struggling with Organic Chemistry. 

 
College of Liberal Arts (CLA) 

Geography –Geography has been regularly engaged in department-wide assessment 
efforts.  Using a combination of direct and indirect assessment methods, the 
department has analyzed student proficiency in written communication, presentation 
skills, and disciplinary competence. These program learning outcomes (PLOs) are also 
aligned with three institutional learning outcomes. To improve written communication 
skills, the department instituted a framework in which students would present their 
research in a public forum to showcase their research skills. This would have the added 
benefit of giving students professional opportunities in their discipline. Indirect 
assessments focused on student ability to trace the alignment of field work / field trips 
to PLOs, critically read peer-reviewed articles after their upper-division "gateway" 
courses, and actively read texts and documents in electronic form to determine whether 
students retain information better using e-texts or traditional texts. Assessment for its 
GEOG 100 General Education (GE) survey course determined that there was 
inconsistency of learning outcomes across multiple sections; therefore, the department 
coordinated faculty meetings to discuss and align class-level learning outcomes with GE 
and university outcome of global knowledge and competence. The department 
continues to monitor sections for alignment. 
 

2. Use of the results of assessment. How is the institution using the assessment of student 
learning to improve teaching and learning? 
The university is engaged in multiple efforts to improve curriculum, teaching, and learning 
including providing workshops, assisting in curriculum (re) design, and sponsoring programs to 
award high-impact practices.  
 
A. Workshops – First, the Division of Academic Affairs sponsors an annual workshop for new 

faculty on Aligning Learning Outcomes. It is a one
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Learn": Short and Simple Activities and Assignments; Creating Successful Learning 
Environments Using Teams; Understanding Student Motivation; Understanding Teacher 
Motivation. 

 
B. Course Redesign – Since 2013, several courses have been selected to participate in the 

Chancellor's and Provost's Course Redesign Projects. The project is intended for 
Successful Learning Environments Using Teams; Understanding Student Motivation; 
Understanding Teacher Motivation. 

 
C. High Impact Practices (HIPs) and Active Learning – George Kuh's 2008 article defining high-

impact practices and their roles in improving teaching and learning has influenced a 
number of departments on campus. To reward departments for assessments leading to 
high-impact practices or for successful implementation and maintenance of high-impact 
practices, the Division of Academic Affairs has instituted an annual award. The goal of 
the award is to spotlight best practices in teaching and learning and to enhance the 
thoughtfulness of the biennial reporting periods. There are two components to this 
award: one will go to departments proposing an innovation using high-impact practices; 
a second award will go to departments and / or faculty that have implemented one of 
Kuh's high-impact practices into their curricula based on assessment findings. 

 
In addition, the FCPD has instituted a High-Impact Practices Faculty Mentor program, 
providing one course release for a faculty member in each of the colleges to learn about 
HIPs and become mentors within their college. This mentor program provides the 
workshop facilitators for some of the workshops mentioned above. 
 
The university is also committed to the use of active learning classrooms (ALC), and 
many departments have changed curriculum and moved to active learning classrooms 
as a result of assessments. For example, in the Department of History, two GE courses 
have been moved completely or partially to the ALCs. History 101, a critical thinking GE 
course, now has all of its courses taught in the active-learning classrooms and students 
are engaged in collaborative projects focused on global learning and critical thinking. 
Other departments, including Physics and Nursing, have moved upper-division courses 
to the ALCs to take advantage of the opportunities to have students engaged in 
collaborative problem solving. 

  
D. Department-Level Initiatives 

Department Self-Studies and annual (now biennial) reports on assessment detail 
numerous department-level initiatives including standing committees on assessment of 
student learning, faculty retreats to work on learning outcomes assessment and refine 
learning outcomes, and revising curriculum to improve student learning. 
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3. Institutional Outcomes. What is the status of the assessment of Institutional Outcomes? 
Periodic Program Review 
 
California State University, Long Beach has developed a healthy system of periodic program 
review (PPR). Using the framework of shared governance, the Academic Senate passed a 
revision to its PPR in 2005, establishing the Program Assessment Review Council with 
representatives from all stakeholders on campus, including faculty, students, administration, 
and staff. The university is now in its second cycle of this revised program review. In 2011-2012 
and again in 2013-14, the Elements of the Self-study for Degree-Granting Programs and also for 
Academic Support Programs underwent review and revision. Included in the new documents are 
more streamlined tables that better complement the narrative of the reports, an enhanced 
section on assessment, and a new section on General Education curriculum. The university 
maintains its commitment to transparency by ensuring that all MOUs between Academic Affairs 
and academic departments or units are posted to the university's website. 
 
Institutional Alignment 
When the WSCUC site visitors were at Long Beach, they wanted to know how the campus knew 
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outcomes through curriculum as well as percolating up from the classroom level.  Thus, the 
campus follows the Degree Qualifications Profile Model (DQP) by stating that programs need to 
define what students should be able to do upon graduation. In order to achieve this standard 
and maintain the university's commitment to assessment at the department level, departments 
are refining their PLOs along measurable and active lines and are encouraged to use the DQP 
spider web focusing on higher-order intellectual skills, particularly "broad, integrative 
knowledge." Indeed, the university has constructed and implemented new writing-intensive 
capstones at the GE level. These capstones often serve the needs of the major as well and serve 
doubly as courses for integrative learning and specialized knowledge. A Writing Across the 
Curriculum (WAC) Coordinator position was established and the new coordinator, hired in Fall 
2014 has held several workshops with faculty across all of the colleges to train them in 
developing courses with appropriate degree-level proficiencies. It is the goal of the Director of 
Program Review and Assessment to work with the WAC Coordinator to establish a university-
wide assessment of the writing-intensive capstones. 
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• The campus did not fully allocate the base budget restoration of $43 million received in 2010-11 
on a permanent basis that year in anticipation of a bad budget situation in 2011-12.  Instead, the 
campus utilized this base restoration to offset reductions in 2011-12. The campus did allocate 
the base budget restoration received in 2010-11 to the operating divisions on a one-time basis 
that year.  The operating divisions were instructed to utilize these one-time funds carefully over 
the next several years of unstable state budgets. 
 

• Implemented an “all funds” budgeting strategy whereby all campus revenues are repurposed to 
support classes and essential services. 
 

• Implemented a Student Excellence Fee, a mandatory student fee designed to further support 
student success, student health and welfare, and student centers. These student success dollars 
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commitment to our mission of student access and success, and relative budget stability over the next 
few years, all comes together to create a very positive environment for CSULB’s continued excellence. 
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Campus Culture 

In its final report to WSCUC, the WASC visiting team commended the university for campus culture and 
in particular, communication during the state budget crisis, the working relationship between 
administration and the Academic Senate, the commitment to shared governance, the inclusion of all 
stakeholders in campus governance, and a recognition on the part of campus stakeholders of the value 
of both quantitative and qualitative evidence (data and narrative driven). During the site visit, and at the 
time of the Commission report, the State of California, and consequently the California State University 
system, were in the deepest throes of the budget downturn and there was little in the way of positive 
budget news at the national or state level. The Commission encouraged the campus by stating that, 
"[t]he processes that were introduced should be sustained as the university implements its diversity 
plan, administers its survey of campus climate, invites marginalized voices to join the conversation, 
connects “success” more closely with academic achievement, struggles with finances, and takes other 
difficult but necessary steps. At the same time, as the team emphasized, it will be essential not only to 
reach out to the campus community, but also to demonstrate responsiveness to the community’s 
feedback, thus closing the loop and reinforcing for all members of the community the value of their 
participation at a time of increasing workloads." Since that time, the financial pressures have eased as 
the Governor has increased the budget for the system. As a result, the budget of the university has 
increased, resulting in increased support for research and scholarly activities, for hiring new faculty and 
staff, and for addressing compensation inequities on campus. 

A campus culture is defined as an institution's norms, values, and beliefs that are shared across the 
campus community. These norms, values, and beliefs shape and are shaped by the interactions of 
students, faculty, staff, administration and other campus stakeholders. The mission statement of 
California State University, Long Beach clearly articulates the culture of the campus: "California State 
University, Long Beach is a diverse, student-centered, globally-engaged public university committed to 
providing highly-valued undergraduate and graduate educational opportunities through superior 
teaching, research, creative activity and service for the people of California and the world." This interim 
report provides an update on campus culture and the efforts made across the campus to improve 
diversity, stakeholder inclusion, and transparency to reach the goals articulated in this mission. 

When the WASC team visited in Fall 2010, CSULB was under the leadership of President F. King 
Alexander. After King Alexander le

http://web.csulb.edu/sites/president/
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worked to keep the campus community apprised of the budget circumstances in the state and how 
those circumstances would directly affect the CSULB campus. These "Budget Roadshows" were held on 
numerous occasions on campus, articulating both best-case and worst-case scenarios (link to Roadshow 
1: http://daf.csulb.edu/offices/univ_svcs/budget/docs/rpp11-12/outlook1/ and Roadshow 2: 
http://daf.csulb.edu/offices/univ_svcs/budget/docs/rpp11-12/outlook/). The divisions then posted the 
power points for those members of the campus community who could not a

http://daf.csulb.edu/offices/univ_svcs/budget/docs/rpp11-12/outlook1/
http://daf.csulb.edu/offices/univ_svcs/budget/docs/rpp11-12/outlook/
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540 training manual states that the goal of the project is to "create a welcoming and supportive campus 
environment for immigrant students, thus assisting their integration into campus life."  The campus has 
also worked to ensure the safety of all groups on campus. For example, the University Police has a night 
escort program that anyone may use.  Further, the university has adopted the Red Folder Initiative, a 
system-wide initiative to help students in times of mental distress. This mental health initiative provides 
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included pedagogical questions as well as questions about candidate preparedness to work with diverse 
students; and finally, worked with the deans to establish preliminary meetings with all search 
committees to discuss "the faculty of the future" in relation to the diversity of the campus population.  

The results of the 2011 Faculty Work-Life Survey reported that 71 percent of faculty were satisfied with 
their work at CSULB. However, only 17 percent of faculty expressed satisfaction with support for 
research and scholarly and creative activities, and faculty reported the lowest level of satisfaction with 
support for innovation in teaching, classroom space, and teaching materials. At the time of that survey, 
the university was just emerging from a year of furloughs and other actions taken to deal with the 
economic downturn (see Roadshow information above).  

Since that time, there has been expanded support for grants and contracts and greater funding for 
research. Below is a breakdown of the increase in Research, Scholarship, and Creative Activities (RSCA) 
funding and other internal grant funding since the last Faculty Work-Life Survey: 

FY 2011-2012    $660,000 

FY 2012-2013    $660,000 

FY 2013-2014    $1,100,000 

FY 2014-2015    $1,950,000 

FY 2015-2016    $2,200,000 

In 2014, the Professors Around the World (PAW) program was established to strengthen CSULB's global 
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their experiences here. Results are expected in Fall 2015. In the past the campus has used the National 
Survey of Student Engagement in a similar way. CSULB is planning to once again administer the National 
Survey of Student Engagement (NSSE) along with its complementary Faculty Survey of Student 
Engagement (FSSE) in Spring 2016. The results showed a disconnect between students and faculty 
concerning how much they perceived interactions with each other. The Faculty Center for Professional 
Development has consequently engaged in systematic programming since 2009 to educate faculty about 
issues in student engagement. After the next administration of NSSE / FSSE, the campus will juxtapose 
findings to the Diverse Learning Environments survey to compare faculty and student perceptions of 
student engagement and involvement on campus to determine if any improvement has been made. 

Across the nation, colleges and universities are concerned with housing and food insecurities among 
student populations. CSULB is currently administering a campus-wide student assessment of housing 
and food needs of the entire student body. This comprehensive survey covers issues such as housing 
costs, housing permanency while enrolled, and the ability to pay for food each day. Results will be used 
to consider off-campus housing expansion and emergency plans for students in dire need of housing and 
food security. 
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Identification of Other Changes and Issues Currently Facing the Institution 
Instructions: This brief section should identify any other significant changes that have occurred or issues 
that have arisen at the institution (e.g., changes in key personnel, addition of major new programs, 
modifications in the governance structure, unanticipated challenges, or significant financial results) that 
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